
L. Xing and E. J. Choi / Journal of Economic Research 28 (2023) 273-294  273 

The effect of female teachers on female students’ 
academic performance and study behaviors:  
Evidence from Chinese middle schools* 

Lanxuan Xing i 

Hanyang University 

Eleanor Jawon Choi ii 

Hanyang University 

 

Abstract  

This study examines the impact of female teachers on female students’ 
academic performance and study behaviors exploiting random student-
teacher assignment in Chinese middle schools. Analyzing data from the 
China Education Panel Survey, we find that female students achieve 
substantially higher test scores in mathematics and Chinese and exhibit 
improved class attendance behaviors when taught by a female teacher. 
The effect on math scores is more pronounced among disadvantaged or 
low-achieving students, whereas similar patterns are not evident in test 
scores for other subjects or in study behaviors. 
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1 Introduction 

There is a substantial and expanding body of literature examining the 
impact of student-teacher gender match on students’ academic outcomes. 
Previous studies have found mixed results, with the direction and 
magnitude of the effect depending on the institutional and cultural context 
(Card et al., 2022). For instance, research tends to report greater benefits of 
having a female teacher for female students in settings where female role 
models are scarce.1 Expanding upon prior research, this paper examines the 
effects of female teachers on academic performance and study behaviors of 
female students in China. Our study is within a context where strong gender 
stereotypes and persistent gender disparities prevail due to deeply ingrained 
patriarchal norms.  

We analyze a nationally representative sample of seventh and ninth-grade 
students from the China Education Panel Survey (CEPS). To identify causal 
effects, we leverage on the unique institutional setting in Chinese middle 
schools, where students are randomly assigned to classrooms and teachers 
at the beginning of their seventh grade, and this assignment remains 
unchanged until the students graduate after completing the ninth grade. 
This research design allows us to avoid potential biases stemming from non-
random student-teacher matching based on preferences. 

By utilizing data from the first wave of CEPS conducted during the 2013–
2014 academic year, our study focuses on the short-term effects of students 
being instructed by a female subject teacher for a period of less than three 
years after the student-teacher matches are formed. We assess students’ 
academic performance through test scores in three core subjects: 
mathematics, Chinese, and English. To further investigate whether teacher 
gender can lead to behavioral changes related to students’ engagement in 
learning, we examine class attendance, punctuality, average homework time, 
and participation in private out-of-school education for each core subject. 

 
1 Reviewing 24 articles published in economics journals since 2000, Card et al. (2022) observe that 

the positive impact of female teachers on the academic achievement of female students tends to 
be more pronounced in countries with greater gender disparities, including China, India, South 
Korea, and various African nations. In countries such as the US, Chile, Netherlands, Sweden, or 
Germany, where there is minimal or no discernible effect of female teachers on test scores of 
female students in general, the benefits are more distinct in STEM education, where women are 
in the minority. 
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As random classroom assignment is implemented for each entering 
cohort of students within schools, we estimate a linear regression model that 
controls for school-by-grade fixed effects. The treatment variables in the 
regression analysis consist of a female student dummy, a female teacher 
dummy, and the interaction between these two indicator variables. In this 
specification, the key parameter of interest is the coefficient on the 
interaction term, which represents the impact of a female teacher on female 
students relative to male students (or, equivalently, in comparison to male 
teachers). This empirical strategy has been widely employed in recent studies 
on teacher gender effects that exploit random student-teacher assignments 
(e.g., Carrell et al., 2010; Antecol et al., 2015; Lim and Meer, 2017, 2020; Gong 
et al., 2018; Xu and Li, 2018; Eble and Hu, 2020). 

We verify the validity of the random classroom assignment design in two 
ways. First, we conduct balance tests and demonstrate that teacher gender 
in each subject is uncorrelated with students’ background characteristics, 
conditional on school-by-grade fixed effects. Second, we also show the 
stability of coefficient estimates on teacher gender and student gender across 
specifications, with and without student and teacher characteristics, when 
school-by-grade fixed effects are included in the regression. 

Our analysis shows that a female teacher enhances the academic 
performance of female students in the teacher’s subject, with substantial test 
score gains, particularly in math and Chinese, amounting to approximately 
0.2 standard deviations. Additionally, female students demonstrate a 
significant improvement in their class attendance behaviors, with a 
reduction in class absence and late attendance of 0.1–0.2 standard deviations 
when taught by a female teacher. From heterogeneity analyses and quantile 
regressions, we also find that the positive effect on math scores of having a 
female math teacher is substantially larger for disadvantaged or low-
achieving students. However, we do not observe similar patterns in test 
scores for other subjects or in study behaviors. 

This study is closely related to Gong et al. (2018), Xu and Li (2018), and 
Eble and Hu (2020), all of which investigate the impact of teacher gender on 
student outcomes using the CEPS data within the Chinese context. While 
these studies explore various aspects, such as noncognitive outcomes, self-
perception, subjective or societal beliefs, in addition to test scores, our 
research specifically emphasizes behaviors related to class attendance and 
learning engagement. Furthermore, we conduct an in-depth analysis of how 
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these effects vary by family background and across the distribution of test 
scores.  

The remainder of the paper is organized as follows. Section 2 provides 
institutional background on classroom assignment procedures in Chinese 
middle schools and outlines the CEPS data. Section 3 describes the 
empirical strategy based on random classroom assignment and examines 
the internal validity of the research design. Section 4 presents the estimation 
results on students’ test scores and study behaviors. Section 5 concludes.  

2 Background and Data 

In most Chinese middle schools, classroom and teacher assignments are 
made when students begin their seventh grade. This assignment remains 
unchanged until students graduate upon completing the ninth grade, with 
their classmate and teacher assignments staying constant over the three 
years. Students attend classes in their designated classrooms, where they 
receive instruction from subject teachers. Unlike in the US, the subject 
teachers, not students, rotate to the classrooms according to the class 
schedule. Throughout middle school, students primarily focus on three core 
subjects: mathematics, Chinese, and English. Additionally, they study 
subjects such as politics, history, biology, and geography. The educational 
system is structured in this way to provide students with a stable learning 
environment, facilitate the development of strong social connections, and 
ensure that students receive a comprehensive education. 

To investigate the impact of gender matching between teachers and 
students on academic performance and study behaviors, we analyze data 
from the China Education Panel Survey (CEPS) conducted by the China 
Center for Survey and Data at Renmin University.2 CEPS collects data on a 
nationally representative sample of seventh and ninth graders in middle 
schools, employing a stratified multi-stage sampling method in 28 randomly 
selected counties across China. Four schools are surveyed from each selected 
county. Within each school, two seventh-grade classes and two ninth-grade 
classes are randomly chosen, with all students in these selected classes 
included in the survey. The survey is administered to students, homeroom 

 
2 See http://ceps.ruc.edu.cn/English/Home.htm for more details about CEPS. 
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teachers, teachers specializing in three core subjects (math, Chinese, and 
English), school principals, and the parents of the students.  

The first wave of CEPS was conducted during the 2013–2014 academic 
year.3  Subsequent waves continue to track the students annually during 
middle school and intermittently after they graduate from middle school 
until 2043. However, data from only the first and second waves are currently 
accessible to the public. In this study, we focus on the short-term effects of 
student-teacher gender match using data from the first wave of CEPS. The 
survey’s design enables us to examine academic outcomes within one year 
following classroom assignment for seventh graders and slightly over two 
years after classroom assignment for ninth graders. 

We use the sample restriction criteria outlined in Gong et al. (2018) to 
ensure random student-teacher assignment within schools. Specifically, our 
analysis is restricted to students from schools that meet the following 
conditions: 1) the school principal confirms random classroom assignments 
for students, 2) class assignments remain unchanged for grades 8 and 9 after 
the initial allocation in seventh grade, and 3) teachers indicate that student 
assignment in the respective grade is not based on test scores. The second 
and third conditions are necessary for maintaining the random matching of 
ninth graders in the analysis sample with their teachers. Ultimately, our 
analysis sample comprises 9,901 students across 60 schools. 

Table 1 presents summary statistics of key variables employed in the 
analysis. Panel A displays outcome variables, which include students’ 
academic performance and study behaviors. Academic performance is 
measured by midterm exam scores in the three core subjects during the fall 
semester of 2013. We standardize the raw scores to have a mean of zero and 
a variance of one within school-by-grade groups. To evaluate students’ study 
behavior, we use four variables related to class attendance, punctuality, 
average homework time, and participation in private out-of-school 
education for each core subject. Students are asked about their frequency of 
arriving late to class and skipping classes. The raw data is collected using a 
4-point Likert scale (1 = completely disagree, 2 = somewhat disagree, 3 = 
somewhat agree, 4 = completely agree), and we standardize these raw 
variables within school-by-grade groups. Additionally, the mean hours 
students allocate to homework daily across a week are also standardized 

 
3 The school year in China begins in September. 
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within school-by-grade groups. We also utilize information on whether 
students engage in out-of-school private education, such as private tutoring, 
on math, Chinese, or English. 

 

Table 1. Summary Statistics 

 Mean Std. Dev. N 

Panel A. Outcomes 
Test scores    

Math 0.000 0.994 9,629 

Chinese 0.000 0.994 9,631 

English -0.000 0.994 9,632 

Study behaviors    

Skip class (standardized) -0.000 0.994 9,045 

Late to class (standardized) -0.000 0.994 9,803 

Average homework time (standardized) -0.000 0.994 9,253 

Private out-of-school education on math 0.265 0.442 9,827 

Private out-of-school education on Chinese 0.137 0.343 9,827 

Private out-of-school education on English 0.264 0.441 9,827 

Panel B. Student characteristics 
Female student 0.481 0.500 9,901 

Grade level    

7th grade 0.472 0.499 5,361 

9th grade 0.491 0.500 4,540 

Mothers’ education    

Primary School or less 0.252 0.434 9,869 

Middle School 0.450 0.497 9,869 

High School  0.152 0.359 9,869 

Bachelors’ or more 0.147 0.354 9,869 

Fathers’ education    

Primary School or less 0.157 0.364 9,869 

Middle School 0.476 0.499 9,869 

High School  0.193 0.395 9,869 

Bachelors’ or more 0.173 0.378 9,869 

Family financial status    

Poor 0.192 0.394 9,859 

Moderate 0.746 0.436 9,859 

Rich  0.063 0.242 9,859 

Co-residence with parents 0.780 0.414 9,901 

Only child 0.455 0.498 9,901 

Father often gets drunk 0.081 0.273 9,545 

Father and mother often quarrel 0.098 0.297 9,544 

Parents have a good relationship 0.835 0.371 9,623 
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Panels B and C of Table 1 show the characteristics of students and 

teachers, respectively. Student and teacher gender serve as the key variables 
of interest in the analysis. Within the analyzed sample, 48% of students are 
female. Female teachers represent a substantial proportion across all three 
subjects: 57% of students have female math teachers, 76% have female 
Chinese teachers, and 91% have female English teachers. Other variables 
related to students’ family backgrounds and teachers’ characteristics are 
utilized as control variables in our empirical analysis. Appendix Table 1 
provides detailed descriptions of each variable. 

3 Empirical Strategy 

To identify the effect of student-teacher gender matching on test scores 
and study behaviors, we leverage on the random assignment of students 
across classrooms and, as a result, across teachers within each grade and 

Panel C. Teacher characteristics 
Math    
Female teacher 0.569 0.495 9,819 
Graduated from 4-year college 0.507 0.500 9,627 
Have over 20 years of teaching experience 0.343 0.475 9,901 
Major in education in college 0.938 0.240 9,636 
Have administrative positionsa 0.406 0.491 9,221 
Chinese    
Female teacher 0.762 0.426 9,668 
Graduated from 4-year college 0.493 0.500 9,734 
Have over 20 years of teaching experience 0.380 0.485 9,901 
Major in education in college 0.940 0.238 9,734 
Have administrative positionsa 0.366 0.482 9,901 
English    
Female teacher 0.908 0.289 9,716 
Graduated from 4-year college 0.426 0.494 9,712 
Have over 20 years of teaching experience 0.337 0.473 9,901 
Major in education in college 0.913 0.282 9,646 
Have administrative positionsa 0.267 0.442 9,901 
Notes. Test scores, skip class, late to class, average homework time are standardized to have zero

mean and unit variance within school-by-grade groups. All student and teacher characteristics
are binary variables. 

a Administrative positions include head of the grade, head of the teaching and research group of
a subject, teaching director or deputy teaching director, and deputy principal. 
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school. This type of research design has been employed in several related 
studies, including Carrell et al. (2010), Antecol et al. (2015), Lim and Meer 
(2017, 2020), Gong et al. (2018), and Xu and Li (2018). We estimate the typical 
regression model based on random student-teacher matches for each core 
subject: 

����� = ���� + ���� + ���� × �� + �	

�+��


	+ 
�� + �����, (1) 

where ����� is the outcome for student � assigned to teacher  in grade 
�  at school � . As presented in panel A of Table 1, the outcome variables 
encompass exam scores and learning behaviors. ��  and ��  are binary 
variables indicating whether student � is female and whether teacher  is 
female, respectively. Thus, the interaction term, �� × ��, indicates whether a 
female student is assigned to a female teacher for a specific subject. �� and 
��  represent vectors of student and teacher characteristics, excluding 
gender, which are listed in panels B and C of Table 1, respectively.4  
�� 
denotes school-by-grade fixed effects. �����  is an error term representing 
unobserved factors influencing the outcome. Standard errors are clustered 
at the school-by-grade level to account for correlations among students 
within the same grade in each school.   

��  measures the mean difference in the outcome between male and 
female students when the teacher is male. ��  represents the effect of a 
female teacher on the outcome for male students.  �� captures the impact 
of a female teacher on the gender difference in the outcome, revealing 
whether female students experience greater benefits when paired with a 
teacher of the same gender. Note that ��  is the primary parameter of 
interest in our analysis. 

We examine the internal validity of the research design by testing the key 
identifying assumption of random classroom assignment within grades and 
schools in two ways. First, we conduct a balancing regression of teacher 
gender on students’ background characteristics, conditional on school-by-
grade fixed effects. Second, we check coefficient sensitivity across specifications 
with and without control variables on student and teacher characteristics 

 
4 Student controls include mothers’ and fathers’ education, family financial status, co-residence 

with parents, being an only child, father’s drinking frequency, parental conflicts, and the quality 
of parental relationships. Teacher controls include the teacher’s possession of a bachelor’s degree 
from a four-year college, teaching experience exceeding 20 years, having majored in education at 
college, and holding administrative positions. 



L. Xing and E. J. Choi / Journal of Economic Research 28 (2023) 273-294  281 

other than gender. 
 

Table 2. Balance Tests 

 
Female teacher 

Math Chinese English 
 (1) (2) (3) 
Female student 0.010 -0.002 -0.000 
 (0.008) (0.009) (0.007) 
Mothers’ Education    

Middle school 0.005 -0.022 -0.018 
 (0.018) (0.017) (0.012) 

High school -0.009 -0.032 -0.014 
 (0.020) (0.020) (0.012) 

Bachelors’ or more 0.013 -0.016 -0.014 
 (0.032) (0.016) (0.012) 
Fathers’ Education    

Middle school 0.008 -0.019* 0.006 
 (0.009) (0.010) (0.009) 

High school 0.013 -0.019 -0.002 
 (0.020) (0.014) (0.010) 

Bachelors’ or more 0.018 -0.029 -0.007 
 (0.026) (0.020) (0.012) 
Financial condition     

Moderate 0.019 -0.012 0.004 
 (0.015) (0.017) (0.011) 

Rich 0.042** -0.004 0.028** 
 (0.019) (0.019) (0.014) 
Live together with parents 0.012 -0.020* -0.006 
 (0.012) (0.011) (0.006) 
Only child 0.018* -0.005 -0.001 
 (0.010) (0.010) (0.007) 
Father often gets drunk -0.010 -0.015 0.001 
 (0.017) (0.016) (0.013) 
Father and mother often quarrel 0.004 -0.003 -0.001 
 (0.008) (0.007) (0.009) 
Parents have a good relationship -0.002 -0.005 0.007 
 (0.010) (0.011) (0.010) 
    
F-statistic 1.009 1.069 0.966 
 [0.449] [0.392] [0.492] 
    
Adjusted �� 0.665 0.739 0.509 
Observations 9,310 9,169 9,221 
Notes. Robust standard errors in parentheses are clustered at the school-by-grade level. p-values

in brackets. *** p<0.01, ** p<0.05, * p<0.1
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Table 2 performs a balance check, following the approach in Antecol et al. 
(2015) and Gong et al. (2018). In this exercise, we regress the gender of each 
subject teacher on student characteristics. If students are randomly assigned 
to teachers within each grade at each school, there should be no systematic 
association between teacher gender and observed student characteristics, 
conditional on school-by-grade fixed effects. The coefficient on each student 
characteristic is precisely zero, except for a few variables. Furthermore, when 
we perform a joint significance test, the null hypothesis of zero coefficients 
on all student characteristics cannot be rejected at any conventional level of 
significance (with F-statistics around one and p-values above 0.39) for all 
three subjects.  

In Section 4, we also demonstrate that the coefficient estimates on student 
and teacher gender remain stable regardless of the addition of control 
variables, as long as school-by-grade fixed effects are included in the main 
regression (equation 1). Examining the movement of coefficients on the 
variables of interest after adding control variables in the regression is a 
common practice to assess the internal validity of selection on observables.5 
Given the findings from the two sets of validity check exercises, it is unlikely 
that our results are driven by non-random selection or endogenous 
matching of students and teachers.  

4 Results 

4.1 Effects on Test Scores 
 
In Table 3, we first examine the effect of teacher gender on student 

academic performance in three core subjects: mathematics, Chinese and 
English. We provide coefficient estimates from the specification without 
control variables in odd-numbered columns and estimates from the 
specification with control variables in even-numbered columns. As both 
regression specifications yield very similar coefficient estimates on student 
and teacher gender variables, confirming the random classroom assignment, 
our subsequent focus is on the results obtained from the regression 
incorporating student and teacher controls.  

 
5 See Altonji et al. (2005), Pei et al. (2019), and Oster (2019) for a detailed discussion of this method. 
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Table 3. Effects of Teacher Gender on Test Scores

Dependent variable: Math  Chinese English 

 (1) (2) (3) (4) (5) (6) 

Female student *  
Female teacher 

0.233*** 0.227***  0.186** 0.193** 0.071 0.083 

 (0.072) (0.068)  (0.076) (0.074) (0.092) (0.084) 

Female student 0.012 0.005  0.479*** 0.465*** 0.527*** 0.508*** 

 (0.057) (0.055)  (0.065) (0.062) (0.090) (0.082) 

Female teacher 0.141 0.128  -0.269 -0.123 -0.051 0.075 

 (0.162) (0.197)  (0.220) (0.216) (0.121) (0.114) 

        

Controls NO YES  NO YES NO YES 

Adjusted �� 0.006 0.040  0.085 0.121 0.075 0.125 

Observations 9,548 9,548  9,404 9,404 9,467 9,467 

Notes. Test scores are standardized to have zero mean and unit variance within school-by-grade
groups. Control variables include student and teacher characteristics. See footnote 3 for a
comprehensive list of control variables. We impute missing values of binary control
variables with 0, and dummies for missing observations are also controlled for. Robust
standard errors in parentheses are clustered at the school-by-grade level. *** p<0.01, **
p<0.05, * p<0.1

 
The first row of Table 3 presents the estimated effect on test scores when 

female teachers are matched with female students, showing our primary 
parameter of interest. The results indicate that a female subject teacher 
enhances the test scores of female students in the subject, relative to male 
students (or equivalently, when taught by male teachers). This benefit is 
substantial and statistically significant for math and Chinese, where the test 
score gains from a student-teacher gender match amount to about 0.2 
standard deviations. For English, the point estimate is positive and non-
negligible, although the effect size is less than half of that for the other two 
subjects and statistically indistinguishable from zero. 6  This may be 
attributed to the limited variation in the gender of English teachers, as 91% 
of them are female. 

The second row indicates that female students outperform their male 
 

6 When we perform the regression analysis separately for seventh and ninth graders, we observe a 
more pronounced and statistically significant effect on English scores among seventh graders. 
The results are available upon request. 
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counterparts in Chinese and English by 0.47 and 0.51 standard deviations, 
respectively, even when taught by a male teacher.7  However, there is no 
significant gender gap observed in math when students have a male math 
teacher. In the third row, we observe no statistically significant evidence that 
the academic performance of male students is affected by having a female 
teacher in any of the three subjects. 

The results are consistent with those of Gong et al. (2018) and Xu and Li 
(2018), who also analyze data from the first wave of CEPS. Gong et al. (2018) 
report an estimated female teacher effect of a 0.18 standard deviation 
increase in test scores pooled over all three subjects, which aligns with the 
average of the estimates from separate analyses of math, Chinese, and 
English scores in our study. Interestingly, our study reveals greater benefits 
of student-teacher gender matching for female students compared to Xu 
and Li (2018), which document 0.13–0.15 standard deviation increases in 
math scores and 0.08–0.14 standard deviation increases in Chinese scores. 
This difference may stem from our application of stricter sample restriction 
criteria, resulting in a 35% smaller analysis sample that includes schools 
with more stringent enforcement of random classroom assignment, as in 
Gong et al. (2018).  

 
4.2 Effects on Study Behavior 
 
In this section, we investigate whether female students exhibit improved 

study behaviors when taught by female teachers compared to when taught 
by male teachers, or in comparison to male students taught by female 
teachers. While participation in out-of-school private education is measured 
separately for each subject, the variables related to class attendance, 
punctuality, and homework time are not subject-specific. As a result, the 
findings for these three variables should be interpreted with caution, as they 
measure the impact of having a female subject teacher on overall learning 
attitude and effort rather than within a particular subject. We provide 
estimates from regressions with controls in Table 4 and without controls in 
Appendix Table 2, and their similarity once again supports the validity of 
the random classroom assignment. 

 
7 Xu and Li (2018) also find that the test score gap between female and male students in Chinese 

and English is approximately 0.5–0.6 standard deviations when taught by male teachers. 
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Table 4. Effects of Teacher Gender on Study Behaviors 

Dependent variable:
Skip class Late to class

Average 
homework time 

Private out-of-
school education  

 (1) (2) (3) (4) 
Panel A. Math 
Female student *  
Female teacher  

-0.030 -0.099* -0.026 0.041* 

 (0.054) (0.059) (0.066) (0.022) 
Female student -0.060 -0.029 0.182*** 0.007 
 (0.040) (0.045) (0.049) (0.018) 
Female teacher 0.018 0.018 -0.024 -0.019 
 (0.049) (0.057) (0.075) (0.031) 
     
Adjusted �� 0.001 -0.001 -0.002 0.205 
Observations 9,175 9,746 9,721 9,005 
Panel B. Chinese 
Female student *  
Female teacher  

0.061 -0.005 0.024 -0.008 

 (0.060) (0.070) (0.066) (0.018) 
Female student -0.121** -0.082 0.154*** 0.014 
 (0.051) (0.062) (0.050) (0.014) 
Female teacher -0.032 0.068 -0.021 0.009 
 (0.075) (0.094) (0.093) (0.019) 
     
Adjusted �� -0.001 -0.002 -0.002 0.143 
Observations 8,815 9,572 9,042 9,596 
Panel C. English 
Female student *  
Female teacher  

-0.190*** -0.197** -0.010 0.031 

 (0.051) (0.083) (0.111) (0.026) 
Female student 0.089** 0.097 0.177* -0.003 
 (0.043) (0.078) (0.105) (0.025) 
Female teacher 0.072 0.029 -0.278*** -0.005 
 (0.059) (0.093) (0.068) (0.022) 
     
Adjusted �� -0.001 -0.001 0.000 0.275 
Observations 8,861 9,619 9,099 9,644 
Notes. Skip class, late to class, and average homework time are standardized to have zero mean 

and unit variance within school-by-grade groups. Control variables include student and 
teacher characteristics. See footnote 3 for a comprehensive list of control variables. We 
impute missing values of binary control variables with 0, and dummies for missing 
observations are also controlled for. Robust standard errors in parentheses are clustered 
at the school-by-grade level. *** p<0.01, ** p<0.05, * p<0.1 

 
Table 4 provides suggestive evidence that female students’ class 

attendance and punctuality behaviors improve when they are assigned to 
female subject teachers. Specifically, we observe a 0.1 standard deviation 
decrease in tardy behavior when female students are taught by a female 
math teacher (panel A), and about a 0.2 standard deviation reduction in class 
absence and late attendance when they are taught by a female English 



286  The effect of female teachers on female students’ academic performance and study behaviors 

teacher (panel C). There is also a slight increase in the likelihood of 
participating in private out-of-school education on math when female 
students are matched with a female math teacher. However, we find no 
statistically significant change in any of the study behaviors due to a Chinese 
female teacher. The impacts on test scores and study behaviors do not 
precisely align across subjects, possibly because class attendance or 
homework behaviors are not subject specific. Due to this data limitation, we 
are unable to directly demonstrate whether the rise in test scores is 
attributed to enhancements in subject-specific study behaviors.  

When analyzing the data by grade level, we observe that the effects on 
class attendance and punctuality behaviors are mainly driven by ninth 
graders. A notable exception is a 0.26 standard deviation increase in 
homework time among seventh-grade female students matched with a 
female English teacher. More detailed results are available upon request.   

 
4.3 Heterogeneous Effects 
 
In this section, we delve into whether the advantages of having a female 

subject teacher vary by student background characteristics. We perform 
heterogeneity analyses based on family financial status and parents’ highest 
education level. Additionally, we employ quantile regression methods to 
examine whether test score improvements due to student-teacher gender 
match differ between high- and low-achieving students.  

 
By family financial status. Table 5 presents the regression results on test 

scores and study behaviors by family financial status. In columns (1)–(3), we 
find that the positive impact of female math teachers on female students’ 
math performance is substantially larger for students with economically 
disadvantaged background. In poor families, female students’ math test 
score improves by 0.315 standard deviations compared to male students, 
while it improves by 0.223 standard deviations in middle-income families 
and no significant change is observed in rich families. We do not observe such 
patterns for Chinese or English. 
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288  The effect of female teachers on female students’ academic performance and study behaviors 

Regarding study behaviors, as reported in columns (4)-(15), it is notable 
that female students from middle-income families experience significant 
improvements in class attendance behaviors when taught by female 
teachers. Specifically, when female students from families with moderate 
income are assigned to a female math or English teacher, there is a 
substantial improvement in their overall class participation. However, 
female students from either poor or affluent families do not exhibit 
significant improvements in their class attendance behaviors. The effect of 
having a female Chinese teacher on study behaviors are mostly insignificant, 
except for the average homework time among low-income students. Overall, 
we observe different heterogeneous patterns by family income for test scores 
and study behaviors. 

 
By parents’ education level. Table 6 explores the impact of teacher gender 

on students’ academic performance and study behaviors based on the 
highest educational attainment of parents. We group parents’ education 
levels in two categories: ‘middle school or below’ and ‘high school or above,’ 
using the same grouping as Gong et al. (2018). The heterogeneous effects on 
test scores by parents’ education exhibit similar patterns as in the subgroup 
analysis by family income: disadvantaged female students experience a 
significantly larger test score improvement when matched with a female 
teacher, with this pattern being more pronounced in mathematics. 

For study behaviors, on the other hand, we find no significant difference 
in teacher gender effects on female students by parents’ education. The only 
exception is that participation in private out-of-school education on math 
significantly increases among female students whose parents have 
educational attainment at most up to middle school.   

 
Quantile regression results on test scores. In Appendix Table 3, we also 

perform quantile regression analysis for students at the 25th, 50th, and 75th 
percentiles of test scores. Low-achieving female students experience a more 
substantial improvement in their math scores when taught by a female math 
teacher, with an increase of 0.376 standard deviations. This pattern is less 
pronounced for Chinese, and there is no evidence of heterogeneous effects 
across the test score distribution for English.  
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5 Conclusion 

In this study, we estimate the effects of female teachers on test scores and 
study behaviors of female seventh and ninth graders using data from the 
China Education Panel Survey. We exploit random assignment of students 
to classrooms and teachers in Chinese middle schools. Our analysis shows 
that female teachers significantly improve female students’ academic 
performance in their subject, particularly in math and Chinese, with test 
score gains of around 0.2 standard deviations. Additionally, female students’ 
class attendance improves, with a reduction in class absence and tardiness 
of 0.1–0.2 standard deviations when taught by a female teacher. While the 
positive effect on math scores is more pronounced among disadvantaged or 
low-achieving students, this pattern is not evident in test scores for other 
subjects or in study behaviors. 

The results of this study have three implications. First, the results from 
heterogeneity and distributional analyses suggest that pairing female 
students with female instructors can be an effective policy tool to enhance 
girls’ performance and interests in STEM fields, especially among the 
disadvantaged or low-achieving populations. Second, the improvement in 
class attendance or homework behaviors may not be the primary 
mechanism mediating the benefit of student-teacher gender matching on 
test score increase, as we find inconsistent heterogeneous effects by 
socioeconomic status for test scores and study behaviors. Therefore, precise 
mechanisms require further investigation in future research. Lastly, while 
our study focuses on short-term outcomes within three years, exploring the 
duration of improvements in academic outcomes and their potential impact 
on career perspectives and labor market performance would be a promising 
avenue for future research. 
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Appendix Table 1. List of Key Variables

Variable Description 

Test scores 

Student’s midterm exam scores for the fall semester of
2013, on three major subjects of math, Chinese and English.
The criteria for assessing test score are provided directly
by the school through surveys. 

Skip class 
Students are asked about “Do you agree that you frequently
Skip class?”. The original data are tallied using a 4-point 
Likert scale (1 = completely disagree, 4 = completely agree). 

Late to class 
Students are asked about “Do you agree that you are often
late?”. The original data are tallied using a 4-point Likert 
scale (1 = completely disagree, 4 = completely agree). 

Average homework time 
The average time devoted to doing homework per day over
the course of a week, using the date when they completed
the questionnaire as a reference point. 

Private out-of-school  
education 

Private out-of-school education by subject: tutoring in 
general Chinese courses and writing; Mathematics Olympiad
and general math courses; and general English courses. 

Co-residence with parents Whether the student live with both parents.  

Only child Whether the student is the only child. 

Father often gets drunk Whether the student’s father often gets drunk. 

Father and mother  
often quarrel 

Whether the student’s father and mother often quarrel. 

Parents have a good 
relationship 

Whether the student’s parents are in a good relationship. 

Graduated from 4-year  
college 

Whether the teacher holds a bachelor’s degree from a 4-
year college or higher. 

Have over 20 years of  
teaching experience 

Whether the teacher has an accumulation of 20 or more 
years of teaching experience. 

Major in education in college 
Whether the teacher graduated from an education college
or pursued education as a major at a non-education college. 

Have administrative positions 

Whether the teacher holds administrative positions, which
include head of the grade, head of the teaching and research
group of a subject, teaching director or deputy teaching
director, and deputy principal. 

Notes. Test scores, skip class, late to class and average homework time are standardized to have zero mean and
unit variance within school-by-grade groups.
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Appendix Table 2. Effects of Teacher Gender on Study Behaviors,  

without Controls 

Dependent variable: Skip class Late to class
Average 

homework time
Private out-of-

school education 

 (1) (2) (3) (4) 

Panel A. Math 
Female student *  
Female teacher  

-0.036 -0.107* -0.027 0.043** 

 (0.053) (0.058) (0.067) (0.022) 

Female student -0.070* -0.034 0.186*** 0.005 

 (0.039) (0.045) (0.051) (0.017) 

Female teacher -0.010 -0.007 -0.004 -0.001 

 (0.053) (0.061) (0.055) (0.027) 

     

Adjusted �� -0.010 -0.010 -0.006 0.201 

Observations 9,005 9,721 9,175 9,746 

Panel B. Chinese 
Female student *  
Female teacher  

0.061 -0.003 0.034 -0.011 

 (0.062) (0.070) (0.067) (0.017) 

Female student -0.130** -0.089 0.151*** 0.013 

 (0.054) (0.061) (0.053) (0.014) 

Female teacher 0.004 0.117 -0.014 0.007 

 (0.069) (0.098) (0.106) (0.019) 

     

Adjusted �� -0.010 -0.010 -0.006 0.138 

Observations 8,815 9,572 9,042 9,596 

Panel C. English 
Female student *  
Female teacher  

-0.206*** -0.219*** -0.008 0.030 

 (0.045) (0.082) (0.110) (0.027) 

Female student 0.094*** 0.108 0.177* -0.004 

 (0.035) (0.077) (0.104) (0.026) 

Female teacher 0.098* 0.045 -0.288*** -0.010 

 (0.059) (0.104) (0.065) (0.024) 

     

Adjusted �� -0.009 -0.009 -0.002 0.271 

Observations 8,861 9,619 9,099 9,644 

Notes. Skip class, late to class and average homework time are standardized to have zero mean and unit
variance within school-by-grade groups. Robust standard errors in parentheses are clustered at the
school-by-grade level. *** p<0.01, ** p<0.05, * p<0.1
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Appendix Table 3. Distributional Effects of Teacher Gender on Test Scores 

Quantiles: 0.25 0.5 0.75 

(1) (2) (3) 

Panel A. Math 
Female student * Female teacher 0.376*** 0.190*** 0.078* 

(0.062) (0.056) (0.047) 

Female student 0.038 0.032 0.000 

(0.048) (0.045) (0.037) 

Female teacher 0.253*** 0.208*** 0.128*** 

(0.059) (0.058) (0.043) 

    

Observations 9,548 9,548 9,548 

Panel B. Chinese 
Female student * Female teacher 0.183** 0.184*** 0.100* 

(0.071) (0.059) (0.052) 

Female student 0.646*** 0.422*** 0.356*** 

(0.059) (0.050) (0.048) 

Female teacher -0.450*** -0.268*** -0.100 

(0.071) (0.081) (0.079) 

    

Observations 9,404 9,404 9,404 

Panel C. English 
Female student * Female teacher 0.023 0.106 -0.043 

(0.110) (0.106) (0.078) 

Female student 0.712*** 0.527*** 0.412*** 

(0.105) (0.102) (0.075) 

Female teacher -0.117 -0.245*** 0.080 

(0.085) (0.094) (0.066) 

    

Observations 9,467 9,467 9,467 

Notes. Test scores are standardized to have zero mean and unit variance within school-by-grade groups.
Regressions do not control for student and teacher characteristics. Robust standard errors in parentheses.
*** p<0.01, ** p<0.05, * p<0.1

 
 



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice




